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A Note From the Head of School
I often encounter folks who are curious about
Quaker philosophy and pedagogy who will say
something like “I know it has something to do
with peace.” I can literally see their imaginations
conjuring up rainbow peace signs with Kumbaya
playing in the background! In truth, the work of
seeking peace within oneself and others is messy
and demanding. It is nuanced and complex. It is a
life-long journey that begins within.
Throughout this issue of We and Thee, you will encounter some of the many rich and visible expressions of peace work and education that are a part
of our school. Our students are engaged in real and
meaningful peace making work from the earliest years, in which students are practicing conflict
resolution in their daily experiences with friends, to
the upper school years, in which students are taking the work of peace making and justice seeking
into their local, state, and global communities. We
teach our students that the work of seeking peace
involves skillful, respectful, and generous listening
to the voices of all, even when some are challenging
to hear and difficult to include. We teach them that
their own voices matter, and that they must learn
to speak authentically even in the face of discomfort. And we offer them opportunities to hold
their perspectives and those of others with care and
concern seeking a way forward.
All of the work of resolving conflict and promoting justice begins within. Our philosophy addresses
peace seeking as a “commitment to achieve a level
of self-awareness necessary to interact genuinely
with others; effort to foster relationships founded
on trust; commitment to a life of nonviolence; belief that peace is not the absence of conflict but the
peaceful resolution of conflict; accepting that the
resolution of personal and interpersonal conflict
is a lifelong task.” We know that supporting each
child in finding a quiet, centered, inner peace is essential to becoming an effective conflict resolver in
personal relationships and a powerful peacemaker
in the world. For us, that begins in valuing and
practicing silence and mindfulness.

From the beginning of their lives as CFS students,
our children are supported in discerning the difference between simply being quiet and the mindful
practice of silence. This discernment is part of the
journey of peace seeking and requires intentional
guidance.
Recently in a Middle School Meeting for Worship, a group of Upper School students shared
the ways in which they related to and made use
of silence. I was particularly moved by a student
who said, “I love Meeting for Worship. When I
feel overwhelmed and confused, being silent can
help me find my way back to calm. Sometimes I
can solve something I couldn’t figure out before.”
Another student offered, “When I have just had
it with my friends, Meeting for Worship helps
me get the space I need to like them again.” The
Upper Schoolers talked about setting their whirling thoughts aside, focusing on their breath, and
finding their way to their centers. It was a joy to see
these older students teaching their younger friends
about seeking peace within.
Sometimes, it is our younger students who lead.
For my own inner work this year, I have leaned
heavily on something I heard an early schooler say,
“People use the Peace Bench to get back to what
the normal feeling is—happy, playful, doing fun
things, and sometimes hard work.”
Working among students, staff, and parents who
are themselves engaged in the inner work of peacemaking is an honor and a support to my own
commitment to peace seeking. There is much work
to do in our world, and I have high hopeful expectations for the ways in which our students and our
community are prepared for that work.

Renee Prillaman, Interim Head of School
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Peace Education in the Early Schools

A Foundation for Understanding
By Sara Orphanides
As educators and parents we are
learning more and more about
the importance of key socialemotional skills: resiliency;
self-reliance; self-regulation,
compassion; collaboration; and
even grit! In the Early Schools
we understand those skills have
deep importance.
But we also call them by another, deeper name: peace.
We have come to understand
that the key to children successfully seeking peace with others is to first find peace within
themselves. But how do we
teach young children to find the
peace within? At Durham Early
School, this work arises in a few
different contexts, all woven
into the fabric of daily life.
Listening. Teachers deeply
listen to what the children say.
Giving children the experience
of being closely attended to
4
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teaches them that what they say,
think, and feel is important. We
write down the children’s words
as they describe their ideas and
share them in group meetings
and in their portfolios.
Honoring a range of emotions. When a child cries with
sadness as a parent leaves, we
offer them empathy and support. We also invite other
children to share empathy in
the form of hugs, expressions of
understanding, and even “feel
better” cards! Joy, fear, frustration, love—all are feelings to
be named, explored, expressed,
and understood. We read books
about emotions, such as My
Mouth Is A Volcano and The Girl
Who Never Makes Mistakes, then
discuss how those feelings arise
for each of us.
Allowing time. Finding the
peace within is rarely quick and

easy. We try to allow as much
time as possible for children to
reflect on the ups and downs
and then settle back to peace.
Building reflective times into
our day supports the practice
of coming back to a grounded
place. Each day, the children
finish their work cycle with a
Meeting for Reflection, where
they revisit their work and
reconnect with each other as a
community.
Supporting struggle. When
a child struggles, they show us
that they are in a moment of
learning! We describe struggles
as learning moments, and sit
with children as they engage
in the hard work of moving
through frustration.
Teaching mindfulness skills.
Like reading and math, finding peace is a skill that can be
taught. We have a dedicated

“alone” space in each classroom
where children can practice
centering and mindfulness. A
magic candle to practice deep
breaths, a snuggly toy, and tiny
worry dolls all support children
in getting back to the feeling
of peace. Our daily morning
Settling In practice allows us to
find peace as a group. As we sit
around a candle and watch the
glitter settle in a special bottle,
the children and adults all
practice settling their “glitter”
within.

The work of teaching peace to
three through six-year olds is
deep and constant. It is taught
in the rhythms of our daily
schedule as well as in the moments of conflict that young
children encounter. It is our
hope that helping children build
peaceful foundations within
themselves will allow them to
grow to reach out to others with
empathy, understanding, and
peace.

“Some children
noticed that one
child was having a
particularly hard
time saying goodbye
to their parent and
needed to go to a
special “goodbye
window” to give one
last tearful wave
with a teacher. The
children decided
they would go, too,
and stand beside
their friend to give
as much support
as they could. Now,
this child’s goodbye
each day is full of
friends and cheerful
giggles.”

Opposite page: The Chapel Hill
Early School’s Peace Bench welcomes all.
Above left: A Durham Early
School student extinguishes the
Settling In candle.
Below left: Students at Campus
Early School navigate sharing
with teacher Carly Chapman ‘94.
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Peace Education in the Lower School

Then and Now: An Evolution in Teaching
By Deloise Dudley-Mayfield
Peace education is lived, modeled, and practiced daily in the Lower
School. Children practice their new-found skills on the playground, in
line waiting for water or the use of the bathroom, during group games
on the field, or when locating a seat for morning circle or classroom
discussion.
While educating young children on the merits of peaceful interaction
and conflict resolution has long been a core philosophy and practice of
the educators at the Carolina Friends School, the idea of peace education has evolved and grown over the years.
Rooted in the practice of civil disobedience during the Civil Rights
movement in the late 50s and forward, early Carolina Friends School
staff members were a part of a larger community of Quakers who
influenced and guided a way of living that was rooted in the peace
testimony of Friends. The whole culture of the School was actively
seeking peaceful dialogue in a very non-peaceful political environment.
Students were educated on peaceful interaction and dialogue as a part
of the whole. It was not a curriculum; it was a lived day in and day out
experience.
As the years progressed, the School sought out examples for teaching
conflict resolution to young children. Through Friends Council on
Education, the staff was introduced to a concept that encouraged children to resolve interpersonal conflicts in a manner that fostered honest
conversation, careful listening, reflection, and compromise between
the children without direct teacher influence or guidance.
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A Lower School classroom in the
1960s.

Above: Teacher Hannah Gwyn
‘83 with Lower School students
in the 1990s.
Below: An early sketch of what is
now the Lower School, the first
classrooms on campus.

This model included a flow chart that is displayed in some classrooms.
At the start of each year, classroom teachers review this flow chart as a
visual example of how conflicts might be addressed.
Over the years, Lower School teachers have worked to modify the flow
chart, including adding picture cues for non-readers and simplifying
the steps. The chart also helps children notice how they are feeling and
build emotional awareness. It reminds children that problems have
solutions and provides examples of helpful choices to make while waiting to work toward a solution.
Conflicts continually arise in the classroom, during lunch, library,
and any place where children gather. Another approach we take is to
have children work in small groups to solve mock scenarios. Children
can also utilize the “conference box” to request that a teacher mediate a conversation among their peers. The teacher sets aside time to sit
with the students, listen to their concerns, and encourages direct and
respectful dialogue about their grievances. After careful listening and
support, the teacher will sometimes redirect the children to the conflict resolution chart on display as they worked through their conflict
and towards a peaceful solution together.
Conflict resolution and peace education allow students in a dispute to
express points of view, interests, and provide ways to find acceptable
solutions. This experience equips our students with the necessary tools
to resolve conflict in nonviolent ways. Students learn peaceful resolution skills to become responsible decision makers, to increase selfesteem, and to discover creative ways to settle conflicts.

Below: Deloise (Dee)
with one of her students.
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Peace Education in the Middle School

Peacemaking is Everywhere, All the Time
By Ida Trisolini
Peacemaking is everywhere all
the time. What an incredible
thing to be able to say about
the experience of teaching in a
middle school. And yet it’s true.
At CFS, peacemaking really is
everywhere all the time. From
their very first moments at CFS,
students are immersed in what
we call the social curriculum;
8
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the opportunities we create to
help students grow into their
best selves. Our social curriculum rests on the tenets of our
philosophy. This is firm ground
on which to stand.
We use a multitude of skills,
activities, practices, and approaches to teach peacemaking

in the Middle School. We don’t
assume that peace is the absence
of conflict; rather, we believe
that peace is a commitment to
working through conflict with
love, deep listening, and openness toward the other. Here are
ways in which we engage in this
work:

Advisee groups are the home
base in Middle School. A
student’s advisor is their go-to
person at school whom they
can trust to help them learn to
make wise choices about how
to engage in challenging social
situations, how to work through
disagreements, and how to
come to school ready to engage
in working toward peaceful
resolution of conflicts.
Every year Middle School students work together to design
the Community Rules and
Agreements. After gathering
input from every member of
the Middle School, fourth year
students craft the agreements
they feel will best support us in
creating a school built on trust
and care. A large copy lives in
the center of the Middle School
as a daily reminder of the kind
of school we aspire to be.
In the Middle School, we offer a
variety of classes aimed at helping students stretch and practice relational skills, including
skills required to create peace.
Conflict Resolution, a required
trimester-long class for second
year students, engages students
in reflection and practice of

specific conflict resolution skills.
Though students have used
these skills throughout their
time at CFS, this class aims to
help cement those skills with
specific vocabulary and practice in a safe context. Emphasis
is placed on communication,
trust, working as a team, and
developing interpersonal skills.
Students also have the opportunity to practice these skills in a
wide variety of elective classes
and during our Adolescent Issues Forum, a conference-style
event designed to offer students
a chance to dig deeply into issues confronting them as they
navigate their middle school
years.
While we work to help all
students care for and support
one another, we pay special
attention to students who are
new to our community. These
students are paired with fourth
year students who serve as their
mentors for the year. Acting
as mentor to a younger student asks fourth years to rise
to bringing their best selves
to school in support of their
younger peers. Our fourth year
leadership course helps mentors

develop the skills to serve in this
role well.
And then there’s the multitude
of little moments, less formal
and less codified but no less important, in which the opportunity to practice peacemaking is
presented: at settling in and out
every day; when we ask students
to check in with themselves and
listen to their inner voice for
direction; when a disagreement
arises between friends and an
advisor helps them listen deeply
to each other to try to solve it;
when an advisee group works
to come to consensus about
what to do together for advisee
outing; when we move through
the steps of our Teasing Policy
if a student feels teased; when
a student practices being the
BOLD instead of a bystander...
the list goes on and on.
Peacemaking really is everywhere all the time. I can’t
imagine any other way to do it
well. I am grateful to work in a
school that values this work. If
we really want to teach our children that is it possible to change
the world, giving them the skills
to work toward peace is at the
heart of that work

Opposite page: Middle
School students signing
the Community Rules and
Agreements, marked with
their thumbprints.
Right: Student works from
the Middle School Art and
Social Justice class last year.
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Peace Education in the Upper School

Love and Action: Student Thoughts on Lobbying
By Randall Williams
Over the last four years, I’ve taken around a hundred students to
lobby Congress and the General Assembly. One of my favorite parts of
these trips occurs when students reflect on their lives and politics. Last
year, four student reflections crossed my desk that seemed especially
notable. These pieces showed students wrestling with complex policy
issues and spoke the reason why Peace Education must be grounded
in the complementary balance between reflection and action. I have
chosen some excerpts from their reflections that illustrate the many
questions they grappled with on their trips.
Mlana Lore, “...seeing a problem with my own eyes.”
The main thing that occurred to me on this trip was just how privileged I am, and how this privilege can often cloud my eyes to the
true nature of social issues and injustice. Going into this weekend
I knew many facts about mass incarceration and I definitely knew
that it was unjust in many ways, but until hearing the heartbreaking testimonies of participants in Friends Committee on National
Legislation conference, I did not have a personal and emotional
connection to the issue. Hearing real stories, especially from
people at the conference, really made me genuinely care about the
issue of mass incarceration in a much more profound way. This
weekend really displayed to me how much seeing a problem with
my own eyes affects my conviction to change it.

Above: Students in front of the U.S.
Capitol during the 2016 Quaker
Advocacy trip.
Below: Quaker Advocacy students
lobbying Senator Tillis’s legislative
aides for criminal justice reform.
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Maria Meriwether, “Are these people aware of the
delicate lives they influence every day?”
Lobbying offered a window into another layer of D.C. We took
part in ‘polite politics.’ Perhaps our stories will inspire real change.
Perhaps they will not. Shaking hands with glassy-eyed legislative
aides prompts me to question the validity of these people. Does
living in this environment teach people to keep their heads down
on the street, their smile wide in the office? Are these people aware
of the delicate lives they influence every day? I’m sure many are.
I am sure many senators and representatives sought their roles
because they want to make their country the best that it can be. I
am sure some of them hope to represent the people and to create
legislation that is beneficial to as many as possible.

Samuel Chilton, “…and then the person tells you that
there is nothing he can do.”
While going to DC and meeting with representatives and aides is a ton
of fun, it is also an incredibly frustrating experience. You walk into the
office ready to make a change in the world, you have your facts straight
and you really care about the topic, and then the person you are meeting
with tells you that there is nothing he can do-- whether he agrees with
you or not. Things that really matter, things that need to happen right
now, are less important to these people than their political careers. Even
if some of the people running the United States did put the interests of
those they represented before their own there would be nothing they
could do. So, visiting DC is both the best way to learn how the United
States functions and the best way to see how the United States doesn’t
function.
Amey Hansen, “there remains at least one...”
Of all the splendor we witnessed, the minimum wage rally that Ruth,
Caroline, and I joined left the greatest impression. There was not a
large crowd, nor screaming, hysterical citizens. Rather I found it to be
a group of composed working class folks who believed they could make
real change. I was also blown away by Senator Sanders, whom I got the
chance to meet. It reinforced my resolve that this is a man I would cast
my vote for. You must be half mad to stand in the pouring rain and call
it a blessing, a gift from God.
...
Passion has always seemed like the best tool to fight with. There is nothing that better convinces me of someone’s delightful insanity toward a
cause than the passion in their eyes. It cannot be faked. Yet passion appears to seem undesirable, unwelcome among the crisp suits, and sharp
buildings. If my experience in DC taught me about myself, it would
be that I am not one to live in such a deceitful place. It occurred to
me within our lobbying meeting that passion is crushed out of this job
because these people must lie for a living. And it is far easier to live your
life devoid of passion than to fake it.
One of the gifts of teaching is that you get to imagine students like Mlana,
Maria, Samuel, and Amey entering the world. Peace education, if anything,
strives to give students transformative experiences like these, followed by the
training, space, and encouragement to discern their own truths.

Above: Quaker Advocacy
students outside the Cannon
House Office Building
after a lobby meeting with
Representative Mark Walker.
Below: Amey Hansen by Senator
Bernie Sanders during a
demonstration.
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Peace Education Lived By Our Community

Celebrating 15 Years of the Afghan
Sister School Partnership
Through the sustained and dedicated work of
parent volunteers and CFS staff members and
students, the Afghan Sister School Partnership
(ASSP) has engaged in a partnership with the
Topchi Village School in Bamiyan, Afghanistan for close to 15 years. Crafted as a peaceful
response to 9/11 and all that followed in the
region, the partnership nurtures educational opportunities and cultural exchanges between our
two school communities and supports the educational and material needs of our sister school. It is
rooted in the belief that peace and education are
the rights of children everywhere
Since 2004, thousands of pen pal letters and
other exchanges have connected CFS and Topchi
School, enabling students and teachers from both
schools to glimpse lives very different from their
own, while illustrating that they share many of
the same interests, hopes, and dreams. We have
made friends with numerous Afghans visiting our
area, who have generously shared their time and
valuable insights into the lives of our pen pals in
Topchi Village.

AFCO (Kabul) translates
letters, matches pen pals

The Life o
ASSP volunteers type and
organize letters to send
to AFCO in Kabul

CFS Middle School
students write letters

Funds Raised

Approximately 3,000 lette
through the years, with m
those with Kabul-based N

The project has raised $138,079, mostly
through pizza lunch sales. These funds have
furnished classrooms, equipped playgrounds,
provided a library and science lab, supplied
computers, supported teacher training,
repaired bathrooms and a water cistern,
provided graduation gifts, and supported the
letter exchange program.

ASSP volunteers organize
and copy letters and
match pen pals

ASSP Timeline
Topchi School Opens
Fundraising
Begins

Middle School Letter Exchanges &
Pizza Lunch Begin

2002

2003
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2005

Lower School Pizza
Lunch Begins
Lower School Discovery Groups Begin

2006

2007

2008

2009

CFS

Topchi

Ministry of Education
in Bamiyan reviews
letters
Next Steps

of a Letter
AFCO (Wahab)
delivers, then collects
letters in Topchi

AFCO (Wahab)
brings letters to
Kabul

ers have been exchanged
many volunteers, including
NGO AFCO International.

In response to a recent needs assessment, CFS is
funding a college entrance exam preparatory class
at our sister school in Topchi. We are honored to
contribute $4,500 for the class, meeting this important need for the hard working older students
at the school. Forty seven dedicated students are
meeting six days per week, from 5:45 to 7:45am,
in the early morning hours before regular school
begins. This class, which continues for six
months, helps prepare students for the all important Kankor exam. The Kankor is a test that
determines whether you are eligible to enroll in
a university, which university or private institute
you are invited to attend, and what your area of
study will be.
Despite the incredibly arduous schedule, students
are intensely motivated to move forward with
advanced education. Their hopes are high for a
more peaceful and prosperous future for themselves and their families!

Come Celebrate!
AFCO (Kabul) sorts,
translates, and sends
letters to CFS

January 29, join the ASSP in celebrating its
15th Anniversary with the premiere of Hello
My Friend, a short film documenting our relationship with our sister school, created by CFS
alum parents Kenny Dalsheimer and Marybeth
Dugan.

Science & Computer
Labs Open

First High School
Graduation

2010

2012

2011

2013

Needs Assessment,
Leading to Kankor Prep

2014

2015

2016
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Peace Education at Home and Abroad

Creating Impact with Peaceful Schools NC
By Christel Greiner Butchart
At its core, Peaceful Schools
NC is a program that supports
healthy relationships in school
communities. The mission of
Peaceful Schools NC is to empower schools to create and sustain their own healthy learning
environments. Working with
teachers, administrators, staff,
students, and parents, Peaceful Schools works to support a
healthy school climate in which
all students can thrive socially
and academically; the effects
of which will positively impact
families, local communities,
society, and the world.
The story of Peaceful Schools
NC goes back many years,

based on a model called CASSE
(Creating Safe School Environments) supported by the
research of Stuart Twemlow and
Frank Sacco. While pursuing a
Rotary Peace Fellowship, I was
honored to collaborate with the
CASSE program in Melbourne,
Australia. They held a CASSE
Student Day, bringing together
students from across the state.
I shared with the students skills
that we teach in our Conflict
Resolution class at CFS. I was
inspired by working with these
young people and learning from
passionate teachers invested
in peace education. Peaceful
Schools NC is stronger because
of their influence.

I have seen. And yet, over the
last few years, their standardized
test scores have been failing.
This year, with the support of a
fantastic new principal, Carter
Community Charter School
is turning over a new leaf. In
August, Peaceful Schools NC
kicked off the CCCS school
year with two days of professional development. All sessions
were led by teachers from Carolina Friends School and Central
Park School for Children. I
was joined by Renee Prillaman,
Ida Trisolini, Lisa Carboni and
Leon Ikenberry. Our work
focused on giving students more
voice in their school experience, the differences between

This year, CFS will host two Student Leadership Days with seventh and
eighth grade students from Central Park School for Children, Carolina
Friends School, and Carter Community Charter School.
beginning with the vision and
passion of our own Renee Prillaman in collaboration with the
NC Psychoanalytic Foundation.
Standing on the shoulders of
giants (well, mostly Renee), I’d
like to begin this story not at
Peaceful Schools’ beginning,
not even at Carolina Friends
School, but three years ago in
Australia. You see, the story of
Peaceful Schools NC is both
global and local. Globally, it is
14
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Shifting our story back home to
North Carolina, I am thrilled to
introduce you to Carter Community Charter School. CCCS
is located just a few miles from
CFS, but we are quite different. Their student body is 95%
African-American and 5% Hispanic. Roughly 85% are from
economically disadvantaged
families. Despite the challenges,
CCCS is filled with some of
the most dedicated educators

discipline and punishment, and
approaches to discipline that
would facilitate growth and
responsibility. Once again, I
found myself inspired and lit up
from head to toe. Given their
recent label as a ‘failing school,’
CCCS teachers could have been
frustrated, deflated, and uninvested in spending two days focused on social curriculum. But
that was far from their level of
engagement. Following a model

used at Central Park School for
Children, one of the original
Peaceful Schools in Durham,
we invited teachers to start each
day intentionally creating a
positive classroom community,
an investment of time to build
healthy relationships and enable
student success. Following our
session, every teacher at CCCS
visited classrooms at Central
Park School for Children to see
this model in action.
Within weeks of first welcoming
their students back to school,
the results at CCCS were visible
and tangible. Higher-level disciplinary issues are lower than
teachers have experienced in
years. One eighth grade teacher,
Ms. Ross, described her students as more engaged and actively participating in class. She
shared with me that this is the
best year of teaching she’s had in
ten years. “With these components in place, there has been
a shift in attitude among our

middle school students. Many
of them have overcome shyness
and are continuing to build
self-esteem. What we have in
place for them is already making a world of difference.” Their
new principal has implemented
ways to celebrate students, bring
people together and infuse their
school with positivity.
Peaceful Schools NC continues
to grow and expand. Last year
we created The School to Peace
Pipeline, a conference for North
Carolina teachers. Seventy-five
teachers joined us at Duke University to explore ways in which
peace education can also live in
their schools and classrooms.
Two new schools are even incorporating Peaceful Schools NC
into their charter application.
We also see this approach growing beyond Peaceful Schools
NC and Carolina Friends
School. Restorative Justice and
alternatives to detention and
suspension are increasing across

the nation. More and more educators are discovering that social
curriculum is fundamental and
allows our kids to thrive socially
and academically.
I’ll conclude our story back
home at Carolina Friends
School. Over the past three
years, as Peaceful Schools NC
has continued to grow, CFS
has provided a home for this
program. Our students and
teachers now have opportunities
to build relationships and learn
from each other. The work of
Peaceful Schools NC and Carolina Friends School becomes
more intertwined, allowing
our small Quaker independent
school to make a public difference in the lives of students and
teachers across North Carolina.
I hope you will join us in celebrating and sharing this model
as it grows and grows and
grows. It will light you up.

Carter Community Charter
School teachers kicking off their
school year with two days of
Peaceful Schools professional
development.
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Peace Education Beyond CFS

Rekindling the Connection Between Education
and Citizenry
By Marsha A. Green
In April 1992, Christen
Clougherty was a seventh grader
at Carolina Friends School, and
splashed across the headlines
for six days was news of rioting
coursing through Los Angeles
after the acquittal of four police
officers on charges of excessive
force in the beating of Rodney
King.
Christen vividly remembers
the Middle School teachers
stopping classes and holding a
Meeting for Worship to allow
the students to process what was
happening.
“Not only did we want to talk
about it, we wanted to do
something,” says Christen. “And
our teachers encouraged and
empowered us to do it.”

The impact of that moment
— and memories of other
student-led action on peace and
social justice issues during her
six years at CFS – continue to
resonate in Christen’s life.
“When I got to college, I realized how exceptional CFS was
in fostering student voice and
empowering us to engage in
social justice,” she says. “It was
disheartening to realize that this
approach wasn’t widespread.”

In 2008, Christen founded
Nobis Project, Inc., a non-profit
committed to providing educators with the tools, knowledge,
and confidence to engage
their students in social justice
thinking and service-learning
projects. The project piloted at
CFS became the “Nobis Global
Action Model.”

In 2006-2007, while researching experiential education and
global citizenship education
as part of her PhD in Quaker
Studies, Christen enlisted CFS
Upper School teachers Jamie
Hysjulien, Elise London, Bryce
Little, and Susan Kincaid to

“The pilots produced successful
results, but once we launched
it, we discovered it didn’t work
so well in schools without a
strong tradition of peace education,” Christen says. Educators
struggled to have critical conversations about social justice

In 1990, Christen helped organize a protest against
the Persian Gulf War as a Middle School student.
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pilot a program to help students
critically analyze social issues
and take meaningful action.

Christen Clougherty at work with the Nobis Project.

issues such as equity, inclusion,
diversity, and global justice
with their students. “Those are
hard conversations, and teachers often want to avoid the
conflict that might come up in
classrooms if these topics are
broached,” she says.
Now, the Nobis Project offers a
companion conceptual framework, called Nobis Big Ideas,
to better prepare teachers to
use the Global Action Model.
The idea is to enhance servicelearning and civic engagement
classes by incorporating five
“Big Ideas” — history, power,
relationships, global citizenship,
and cultural responsiveness.
Teachers who are proficient
in bringing these ideas into
the classroom can better help
students understand the experiences of others through an
authentic global lens.

The Nobis Project also offers
a professional development
program, Nobis World, which
engages teachers in a servicelearning project in places such
as the Dominican Republic,
Nicaragua, or Savannah, Georgia (where the Nobis Project is
located). The program emphasizes self-reflection as participants grapple with ideas and
experiences that challenge their
comfortable world. The result is
teachers who are better prepared
to engage students in vital, yet
difficult conversations about
social justice.
Christen’s commitment to
incorporating social justice and
peace work into school curricula extends beyond the Nobis
Project. In 2013, she helped
found Tybee Island Maritime
Academy, a project-based charter school in Savannah where

her six-year-old son Jackson
now attends. She is also part of
a group petitioning to create the
Susie King Taylor Community
School, a new charter school
that will collaborate with the
Peaceful Schools Project to embed nonviolence in its curriculum. Perhaps daughter Claire,
born in August 2016, will be
able to attend that school.
“Working by myself, I could
only reach a small number of
people,” she says. “By focusing
on teachers, I can work with
people who can rekindle the
connection between education
and global citizenship and impact and empower hundreds of
students during the rest of their
careers.”
Just as CFS staff empowered
Christen.
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Diversity and Inclusivity: Dialogue in Action
Self-Study and Focus on
Race Equity
There are so many ways in
which Carolina Friends School
is a vibrant, dynamic, diverse
community. However, in keeping with our founding, we strive
to be better. The staff’s Diversity
and Inclusivity Committee has
undertaken a range of activities
to increase the racial diversity
of CFS and maintain a school
climate centered on inclusivity
and equity, including a selfstudy. In this process, we identified goals and generated action
plans to: recruit and retain more
families and staff members of
color; diversify the curriculum; provide more professional
development for staff members;
propose an effective model for
the structure and leadership of
diversity, inclusivity, and equity
work; and create sustained institutional supports for members
of our community.
Recruitment and Hiring
The Diversity and Inclusivity
Committee collaborated with
the Salary and Benefits Committee to expand job recruitment efforts, to clarify and
give greater transparency to the
hiring process, and to provide
race equity training for the
whole staff. Our hiring process
now places greater emphasis
on attracting candidates with a
commitment to cultural competency, inclusivity, and race
18
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equity. Additionally, all staff
members participated in a yearlong set of professional development sessions led by Tema
Okun of Durham’s dRworks, a
leading organization that offers
race equity education to organizations and individuals.
Support of Students,
Families, and Staff of
Color
CFS has led the formation of
a Triangle Faculty and Staff of
Color affinity group, bringing together educators at area
independent schools who selfidentify as part of racial, ethnic
or cultural minority groups
in order to share experiences,
provide support, and network.
The Diversity and Inclusivity Committee has also helped
form the Parents of Students
of Color affinity group, which
allows families who wish to join
the opportunity to connect with
each other, offer insights about
the school’s climate to the staff,
and provide outreach to families
who may be considering CFS
for their children. Asiya Gusa
has also helped organize an affinity group for Upper School
students who self-identify as
representing racial, ethnic and
cultural diversity at CFS: the
Diversity and Multicultural
Club (DMC). This has enabled
students to express the ways in
which they experience CFS as
a safe, nurturing, and peaceful
school and to bring awareness

to the areas that need our attention and support.
Curriculum
Following a survey to assess the
ways in which the curriculum
advances diversity, inclusivity,
and equity, each unit collaborated to define race equity goals.
Some of these goals include
identifying and enhancing
diversity within our curriculum,
providing multiple perspectives
and historical context, and creating dynamic experiences with
guest teachers and members of
the greater community.
Structure and Leadership
of Inclusivity and
Diversity Work
As charged by the self-study,
the committee has examined
various models and best practices, looking at local schools,
the Friends network, and
comparable schools across the
nation. We envision a directorlevel position who can lead our
collective efforts to meet our
goals. This director would work
closely with our Admission
Director, our Assistant Head of
School for Teaching and Learning, and unit representatives
from across campuses.
The committee looks forward
to working with our next Head
of School, Karen Cumberbatch.
Karen’s background and experience will serve to elevate our
work further to the next level.

Athletics Spotlight

New Leadership and Vision for Athletics
A lot of exciting developments are underway with
CFS Athletics, including new director Aden Darity.
Aden came to CFS in 2015 to teach Physical Education for the Lower, Middle, and Upper Schools. He is
joined this year by Kim Sulman, who is stepping into
roles as Physical Education teacher and Administrative
Coordinator for Athletics.
Our Upper School tennis team this fall finished third
in the EPIC (Eastern Plains Independent Conference)
and qualified for the state tournament. Freshman
Asheton Ayotte and senior Noor Sandhu both earned
All-Conference honors. Noor earned All-State honors
and was named state player of the year. She finished
her high school tennis career undefeated in singles and
doubles!

Kim Sulman and Aden Darity have taken the
helm at CFS Athletics.

New coaches helped the boys’ varsity soccer program
in a rebuilding year, aided by great leadership from
the team’s seniors and great effort and improvement
from the younger athletes. The coaches will be leading
open soccer skills clinics for interested students starting soon.
The cross country team had a fantastic season! Several
runners set new personal records. Juniors Claire Murphy and Luke Morton and sophomore Kevin Pignone
all earned All-Conference honors, finishing in the top
eleven in the EPIC meet. Our boys’ team finished
ninth out of 27 teams in the state meet, the best finish
in school history. Kevin Pignone finished 15th in that
race, the best individual finish by a male CFS runner.
Our volleyball team finished its first season in the
EPIC conference in second place. Their efforts earned
a bye in the first round of the state tournament, where
they won their second round game (the first volleyball state tournament win for CFS) to advance to the
quarterfinals, eventually losing to the team that would
claim the state championship. Juniors Sarah Kornberg
and Hadden Lagarde earned All-Conference honors
and eighth grader Zoe Brader-Araje earned Honorable
Mention recognition.

Boys’ cross country athletes at the conference
championship meet, hosted by CFS. (Photo by
Brian Whittier ‘79)

The Upper School tennis team provided clinics
for Lower School students for their team service
project this fall.
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Meet the Next Head of School
After a national search process, the Carolina Friends School Board of Trustees announced this fall that Karen
Cumberbatch will be CFS’s next Head of School. We’ve recruited our students to help us get to know Karen through
their wonderful questions!
Are you excited to come to our school?
Oliver, Early School

Do you have any pets? How many?
Kavi, Lower School

I am very excited to join the Carolina Friends
School community! CFS is a great school and I
am both excited and honored to join a place that
has been so successful in educating and preparing
students to effect change in the world. I love to
learn and to take on new challenges. I look forward
to the opportunity to grow as an educator and to
draw upon my professional experiences to help the
CFS community in whatever ways I can. Everyone
has been incredibly welcoming to me and I am
excited to get to know members of the community
and to work with the phenomenal staff. I am especially excited to meet the Early School students!

My only pets currently are fish, however, my family
and I are planning to get a dog when we move to
North Carolina. My daughter, Elise, is ecstatic
since she will have two years to live with it before
going to college. My son, Justin, is a bit jealous,
because he is off to college in the fall and won’t be
home much to enjoy the experience.

Do you speak any different languages?
Mena, Lower School
I learned three languages, in addition to English, in
school. Spanish was first and is the one that I still
remember best. At one time, I was able to read
novels and converse fairly well in Spanish. I studied Swahili for two years and French for one year.
Each provided me with an opportunity not only to learn a new
language but also to discover new cultures. Unfortunately, I have forgotten much of what I
once knew. This is
definitely something I
regret, especially when
I travel. I am certain
that I miss opportunities
for meaningful connection because of my lack of
language proficiency.
20
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What are your hobbies? 			
Ephra, Middle School
When I was a young girl I could sit in my room for
hours lying on the floor and reading novels. When
engaged with a good book, I still have trouble
putting it down. I also enjoy dancing and singing. Both have been very important in my life as
creative outlets.
How do you see yourself interacting
with the student body, within your role
as Head of School? 				
Ruth, Upper School
I truly enjoy talking with young people—hearing
their ideas, hopes, and dreams. My greatest satisfaction comes from working with students on projects. Seeing the look of pride and accomplishment
that comes when a student successfully completes
something challenging gives me tremendous joy.
I like to attend a lot of student performances and
sporting events and to travel with students on
educational trips. I hope I will also have the opportunity to take a turn on the swings with the Early
and Lower School students. And, of course, I still
love to teach!

Community News

New Faces at CFS
Middle School Spanish teacher
Carly Campbell has been an
educator and community organizer in the triangle area since
2009. She spent 5 years doing
social justice work with teenagers, and believes that young
people are leaders and changemakers.
Catey Christiansen has stepped
into the role of Theatre and
Language Arts Teacher and
Advisor in the Upper School.
Recently she work-shopped the
book for her original musical,
Soothspoon.
Happily starting her first year
at CFS as Music Teacher for the
Upper School, Jennifer Curtis
‘96 is an improviser, composer, multi-instrumentalist,
and member of the International Contemporary Ensemble
(ICE).
Teaching dance for Middle and
Upper School students this
year, Jessi Knight is a dancer,
teacher, and choreographer
from Pittsboro, N.C. Her
company, knightworks dance
theater, most recently premiered
Eurydice Descended.
A native North Carolinian,
Katherine Scott has joined
CFS as the Communications
Coordinator. In addition to her
marketing and communications
skills, she has an M.A. in Art
History.

Katie MacTaggart recently
moved from Philadelphia and
is a Sky Class Teacher in the
Lower School. Her education
includes a masters degree in
Special Education, and she is
Orton-Gillingham certified.

“Peace education
in a P.E. and sport

This year, Kim Sulman joined
CFS as P.E. Teacher/Administrative Coordinator for Athletics. She comes most rececntly
from Montessori Children’s
House of Durham.

environment means

Leah Fulkerson is Mathematics Teacher and Advisor in the
Upper School. She is National
Board Certified and comes to us
from Riverside High School.

at CFS allows all of us

Born in Nelson, Lancashire,
in the shadows of Pendle Hill,
Lynn Pickles is a Forest Class
Teacher in the Lower School
with four decades of education
experience.

community.”

Nancy Hayes is the Director of
Admission, a position she also
held at Milton Academy’s Lower
School in Massachusetts and at
New Canaan Country School
in Connecticut.

committed to peace

Upper School Administrative
Assistant Stephanie Johnston
has a background in education and administration and a
passion for Cape Breton step
dancing and Gaelic singing.

modeling the sort of kind

fostering a common
purpose of playing
with compassion and
cooperation. Working
to feel connected and
believe that we can
better ourselves and our
— Kim Sulman

“Working at a school
education offers me the
opportunity to examine
my own attitude at any
given moment. Am I
and mindful behavior I
would like to see in our
students?”
— Stephanie Johnston

You will find Victoria Arrivillaga teaching at the Durham
Early School.
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Alumni Community Welcomes Class of 2016

Congratulations to our
2016 graduates!
Ifedayo Oluwagbolahan Ajasa
Lea Sandra Behnke
David Thomas Bond
Benjamin August Chapman
Dorothy Adela Mann Chater
Conor Daniel Chickos
Sarah Elizabeth Clark
Benjamin F. Cook
Victoria Alexandra Jude Cruell
Robert David Erwin
Filiberto Espinosa-Cruz
Hayden Pierce Fite
Octavious “Rexx” FlemingGreen
22
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Logan Kai Nishikawa Glass
John Tate Godwin
Daisy Megan Hodge
Daniel Brubaker Johnson
Patrik Kurilla
Dillon Smoker Lanier
Emily Hope Lauterbach
Aaron Alexander Vasily
Lenchek
Cassandra Fay Lilley
Zoe Tigest Lindsey-Mills
Katherine Anne MacPhail
Mary Eleanor Moore
Claire Willa Papanikolas

Marisa Lauren Rauwald
Rodrigo Vidal Sorto Reyes
Cristina Marie Rocco
Julia Grace Brewster Rosoff
Adelaide Rowe
Jack Richard Dugan St. Clair
Michael Angelo Thomas
Draven Brianna Ward
Jaylan Asari Watson
Caitlin Danielle Werth
Anand Wong
Georgia Kalla Young
Jacob Hartley Knight Zurbuch

Where are they now?
American University
The American University of Paris
Appalachian State University
Carleton College
Duke University
Durham Technical Community College
Global College at Long Island University
Goucher College
Guilford College
Haverford College
Hollins University
Kenyon College

North Carolina State University
Oberlin College
Union College
University of California, Los Angeles
University of Chicago
University of Colorado at Boulder
University of North Carolina at Asheville
University of North Carolina at Chapel Hill
University of North Carolina at Charlotte
University of North Carolina at Greensboro
University of North Carolina School of the Arts
William Peace University

Care Packages Keep Grads
Connected to Campus Community
For the eighth year, CFS sent care packages to our
youngest alumni, wherever they may be in the
world. More than 40 boxes (filled with homemade
treats, tea, cider, Silly Putty, CFS pens, and notes
from staff and fellow students) went as far west as
UCLA and as far east as Europe. Thanks to our parent
volunteers and staff for their support of this small way
we let our alums know we’re thinking of them and
wishing them well.
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Thank You!
Since 1962, donations from parents, alumni, alumni parents, grandparents,
Quakers, and others have supported annual budgets, created endowments,
built the classrooms, and developed the land. Most recently, our community’s
spirit of giving has been made visible through the Building Friends Campaign,
with 12 building projects completed since 2013.
Thank you for the ways you, our community, contributed to CFS last year!
• Our donors ranged from those first deciding to support CFS to those
who have been supporting us for over 20 years!
• Gifts helped shore up endowment support for work at the heart of
CFS (for dance, staff salaries, or financial aid, to name a few). They
also contributed to Friends of Friends School — our crucial annual
fundraising effort.
Maybe you gave $10. Maybe you gave $100. Maybe you gave $1,000 or
more. Whatever the number, we know you gave from the heart. Each and
every gift adds up to provide our students and staff with the materials,
classrooms, and ongoing support they need to inspire learning and discovery.
For 52 years, donations have built, nurtured, and enhanced CFS.
This year’s goal is $390,000.
Will you continue the tradition of giving that has helped create the CFS we
know and love today?

Visit www.cfsnc.org/donate

2015-2016:
$847,465

Total for building,
endowments, and
other support

$373,132

Donated to Annual
Campaign

$201,370

Given for classroom
supplies and End-ofYear Experiences

